






Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Simon Smith
Stamp



Baker Tilly Staples Rodway Audit Limited T: +64 4 472 7919

Level 6, 95 Customhouse Quay, Wellington 6011 F: +64 4 473 4720

PO Box 1208, Wellington 6140 E: wellington@bakertillysr.nz
New Zealand W: www.bakertillysr.nz

Baker Tilly Staples Rodway Audit Limited, incorporating the audit practices of Christchurch, Hawkes Bay, Taranaki, Tauranga, Waikato and Wellington.
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independent legal entities.

INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF KAPITI SCHOOL’S FINANCIAL STATEMENTS

FOR THE YEAR ENDED 31 DECEMBER 2021

The Auditor-General is the auditor of Kapiti School (the School). The Auditor-General has appointed me, 

Chrissie Murray, using the staff and resources of Baker Tilly Staples Rodway Audit Limited, to carry out the 

audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 2 to 20, that comprise the statement of 

financial position as at 31 December 2021, the statement of comprehensive revenue and expense, 

statement of changes in net assets/equity and statement of cash flows for the year ended on that date, and 

the notes to the financial statements that include accounting policies and other explanatory information.

In our opinion the financial statements of the School: 

 present fairly, in all material respects:

o its financial position as at 31 December 2021; and

o its financial performance and cash flows for the year then ended; and

 comply with generally accepted accounting practice in New Zealand in accordance with the Public 

Sector – Public Benefit Entity Standards, Reduced Disclosure Regime.

Our audit was completed on 31 May 2022. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board of 

Trustees and our responsibilities relating to the financial statements, we comment on other information, and 

we explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 

Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 

New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are 

further described in the Responsibilities of the auditor section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards. 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

opinion.

Responsibilities of the Board of Trustees for the financial statements 

The Board of Trustees is responsible on behalf of the School for preparing financial statements that are fairly 

presented and that comply with generally accepted accounting practice in New Zealand.

The Board of Trustees is responsible for such internal control as it determines is necessary to enable it to 

prepare financial statements that are free from material misstatement, whether due to fraud or error. 

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for 

assessing the School’s ability to continue as a going concern. The Board of Trustees is also responsible for 

disclosing, as applicable, matters related to going concern and using the going concern basis of accounting, 

unless there is an intention to close or merge the School, or there is no realistic alternative but to do so.

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from

section 87 of the Education Act 1989.



Responsibilities of the auditor for the audit of the financial statements 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 

our opinion. 

Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 

accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 

exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or 

error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 

expected to influence the decisions of readers taken on the basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to checking that 

the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial statements. 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also:

 We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 

evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 

a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 

involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal 

control.

 We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing an 

opinion on the effectiveness of the School’s internal control.

 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board of Trustees.

 We conclude on the appropriateness of the use of the going concern basis of accounting by the 

Board of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists 

related to events or conditions that may cast significant doubt on the School’s ability to continue as a 

going concern. If we conclude that a material uncertainty exists, we are required to draw attention in 

our auditor’s report to the related disclosures in the financial statements or, if such disclosures are 

inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up to 

the date of our auditor’s report. However, future events or conditions may cause the School to cease 

to continue as a going concern.

 We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events 

in a manner that achieves fair presentation.

 We assess the risk of material misstatement arising from the Novopay payroll system, which may still 

contain errors. As a result, we carried out procedures to minimise the risk of material errors arising 

from the system that, in our judgement, would likely influence readers’ overall understanding of the 

financial statements.

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing 

of the audit and significant audit findings, including any significant deficiencies in internal control that we 

identify during our audit. 

Our responsibilities arise from the Public Audit Act 2001.



Other information

The Board of Trustees is responsible for the other information. The other information obtained at the date of 

our report is the analysis of variance, a Kiwisport statement and a list of the Trustees, but does not include 

the financial statements, and our auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not express any form 

of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other information. In 

doing so, we consider whether the other information is materially inconsistent with the financial statements or 

our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, 

we conclude that there is a material misstatement of this other information, we are required to report that 

fact. We have nothing to report in this regard.

Independence

We are independent of the School in accordance with the independence requirements of the Auditor-

General’s Auditing Standards, which incorporate the independence requirements of Professional and Ethical 

Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and 

Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the School.

Chrissie Murray

Baker Tilly Staples Rodway Audit Limited 

On behalf of the Auditor-General

Wellington, New Zealand



Annual Plan/Achievement Goals for 2021
Strategic Goal One
Raised student achievement through quality teaching both inside and outside the classroom

Objective:
To lift student achievement in literacy in the first two years at
school through oral language.
Rationale:
Oral language builds better social interactions, increases life
chances and allows access to a broader curriculum.

Baseline data:
Oral Language Data is collected as a formative assessment. We will monitor this
progress  through literacy assessment.

Annual Aims:
To improve the oral language capacity of our tamariki in their first two years of school.

Targets:
See reading targets.

Actions/Practices Led By: Budget/Resources Timeframe Monitor Progress Evidence

Assessment practices
continued to be developed
and unpacked through
collaborative
communication.

SLT Catherine Brabham to
support junior sta� in the
development of e�ective
oral language
programmes.

Jillian - Team Leader ● SLT
● Professional

Development Budget
for additional release

Reflective Practice Cycle
observations and coaching
sessions - Termly Wk 5 and
8

Target Pupil Plan Check ins
every 5 weeks.

Reporting to the BOT
regularly.

Progress will be monitored
using the Oral Language
Assessment Tool and
observations/feedback
from SLT.

7/9/21
Training planned with SLT.
Target pupil plans are
continuing
Jost being used to create
learning.



Target pupil plans
established in Term 1 and
regularly monitored - every
five weeks.

Overall Evaluation
Again there was disruption to the junior team at the start of the year due to a change in teachers. Our junior learning through play programme has been well established
now for over a year. Our junior lead has supported the development of key pedagogical practices that support the development of oral language and foundational skills
for literacy and numeracy acquisition. COVID disrupted the ability for our SLT to come into our spaces and support teachers, however, some of this was able to
continue. Teachers have been working to unpack our drivers of Whakawhanaungatanga and Identity, and Collaborative Communication.

During the year, our SLT and other Ministry of Education Learning Through Play specialists were able to provide external evaluation on the programme.  It was noted
that students were engaged and enjoying the learning being provided to them. Students were comfortable in the spaces and confident to work with a range of students.

Suggestions for us going forward include:

● Connect with other schools engaging in high quality play based learning and assessment.
● Review the effectiveness of the current programme in;

○ Intentionally teaching to focus on extending each child's learning to effectively support learning to progress
○ Providing provocations, challenges and opportunities to explore new learning
○ Purposeful planning for learning that can’t be left to chance
○ Using ongoing and in-depth inquiry processes to strengthen learning
○ Strengthen bi-cultural practice in the classroom and think about how the environment needs to change to reflect your community of learners

Next Steps
● Reviewing the above for effectiveness.
● Visiting local kura who are effectively implementing learning through play programmes.

Objective:
To lift student achievement in literacy in the first four years at
school through phonological awareness (PA) and phonics.
Rational:
PA are the building blocks of literacy and students who develop
PA have the greatest chance of acquiring literacy skills. There are
high levels of students at risk.

Baseline data:
Teachers will use our phonological assessment tool to analyse data for e�ective
teaching and learning.

Annual Aims:
To analyse student achievement in phonological awareness and develop an
understanding of how to use phonological awareness data to inform practice.

To accelerate the literacy acquisition of Year 1-2 students.

Targets:

At the end of 2 years 70% of children will be working at Level 16 or above in reading and
at 1A level in writing.

At the end of 4 years 80% of students will be working at expectations.



To ensure all students have strong literacy skills to access all areas of the curriculum.

Actions/Practices Led By: Budget/Resources Timeframe Monitor Progress Evidence

All children’s phonological
knowledge will be assessed
each term until early
phonological and letter
knowledge is secure. This data
will be used for teaching
decisions.

All children in the first 2 years at
school will be grouped for
literacy instruction by their
phonological knowledge
development.

All children will receive a
systematic approach to literacy
instruction. Children will have
sequenced lessons which
develop knowledge of a
specific phoneme, establish its
relationship to the grapheme(s),
read texts which focus on the
phoneme and record a text
which focuses on the phoneme.

Children will also be involved in
shared reading, guided writing
lessons and language
experiences.

Children who are not making
expected progress through
termly monitoring will be
considered for more intense
learning programmes.

Assessment data will be
collected by teachers and

Jillian - Team Leader Professional Development
Budget

Yolanda Soryl course for
Teachers of Yr 1 and 2
students

Yolanda Soryl resources -
these were created at the
end of 2019.

Teacher Release time.

Term 1

Assessment info gathered
and students grouped for
instruction by end of Week
7 Term one.

Classroom programme
developed to ensure
engagement

Lesson format developed
for literacy

Assessment information
analysed to consider the
rate of progress for each
child.

Term 2 and 3

Continue with programmes
and assessment
information to guide
pedagogy. Syndicate-wide
accountability.

All teachers have attended
Yolanda Soryl course by
end of Term 2.

Term 4

School-wide analysis of the
programme. Evaluating and
actions for 2022 developed.

The assessment schedule
for 2020 details the data
that will be collected. This
will be analysed each term,
considering which
individuals and which
groups are progressing and
which are not. The
programme will be
modified accordingly.

Phonological Awareness
testing will be used at entry
level and to measure
progress.

Development of literacy
programme - It is expected
that over the 2021 year the
programme will be
modified according to the
progress of students each
term.

Teachers will be responsible
for assessing and tracking
the progress of students.
Teachers will be responsible
for lesson delivery
supported by SLT and team
leader.

7/9/21
All junior sta� have
attended Yolander Soryl
phonological data.
Reading/Writing links are
being discussed and
analysed. Reading data is
improving. Structured
Literacy for 2022 is a strong
option.

Focusing on school-wide lift
rather than Tier 2-3
students.

Phonics data is being more
intensely analysed?????
What is the phonics data
showing us?



analysed to consider where the
programme needs modifying to
ensure achievement of all
individuals and all groups.

Overall Evaluation
A phonological awareness programme and the beginnings of a structured literacy programme have been implemented over the year. All staff of junior students have
participated in Yolanda Soryl training to implement phonological awareness development in students. Jillian attended a structured literacy course and has been working
with her team on how to develop a structured literacy approach for literacy acquisition. Part of this process has included the teaching of reading and writing
simultaneously and making the links between reading and writing explicit for our students.

A more robust monitoring system has been set up by Te Motu to track the progress of students. This includes a change in the way we use eTap to monitor student
progress. The data is now better able to drive conversations in the team around which students are progressing, what is working and what changes can be made to
support all students.

The school has purchased a range of decodable texts which allow teachers to teach structured literacy in a systematic and explicit way. We will be removing a range of
the more ‘traditional’ texts from our resource bank.

While we have not been running our Quick60 programme this year, we have seen a substantial increase in reading across all our students and, in particular, our Year 8
(91% at/above) and Year 7 (77% at/above) students are showing excellent progress. During Term 4 of 2021, we started to implement an accelerated programme for our
senior students in Years 5-6 who were in need of extra support and had missed out on a structured reading approach at the beginning of their literacy learning journeys.
Early analysis shows that they are quickly picking up the skills needed to become effective readers.

Next Steps
● Continue to develop a structured literacy approach for our junior learning areas and support senior students who need extra support.



Objective:
To monitor and lift the achievement of Māori girls at KPS.
Rationale:
Māori girls are consistently and significantly performing lower
than their peers.

Baseline data:

Writing - 52% of Maori girls are below or well-below expectations..
Reading - 33% of Maori girls are below or well-below expectations.
Maths - 48% of Maori girls are below or well-below expectations.

Annual Aims:
To analyse student achievement for Maori girls at KPS.

To accelerate achievement across the cohort.

To ensure all students experience success as learners at Kapiti Primary School.

Targets:

Lifting reading and writing by 10% over the year.
Lifting maths by 10% over the year.

Actions/Practices Led By: Budget/Resources Timeframe Monitor Progress

Analyse data school-wide.

Contact whānau of priority students..

Develop target pupil plans. Team
meetings to identify which students
need acceleration and what the plan
looks like. Assessment and targets
established by teachers.

Follow assessment schedule.

Evaluate shifts using target pupil
plans.

Change programmes and students
accordingly. Continue to monitor
and assess progress.

Discuss with colleagues, ways to lift
achievement using ‘open to learning’
conversations.
Report to board

Liz
Brent to support

As needed.

PD Budget to send teachers
to courses.

Release used for teachers
to  collaboratively develop
and monitor e�c

Term One

End of Term One

Term Two and Three

End of Term Two

End of Term Four

What is happening?????

Data is being analysed. Not
making great progress.
Some shift in reading.

Unpacking our driver -
Whakawhanaungatanga
and Identity - Russell
Bishop.

RPC shows some areas of
need - task selection and
high expectations and
reflection as part of the
teaching model.



Report back to the board at the end
of year and make new targets.

Overall Evaluation
There are 29 students in this cohort.

Progress in Reading

Accelerated Progress (more than a year) 3

Progress (one year) 24

Less than a year's progress 2

Progress in Writing

Accelerated Progress (more than a year) 3

Progress (one year) 22

Less than a year's progress 4

Progress in Maths

Accelerated Progress (more than a year) 5

Progress (one year) 21

Less than a year's progress 3

While this data at face value shows that we haven’t significantly improved the amount of students accelerating, a closer analysis with this cohort's data from last year
shows a significant increase in students who have made ‘one years progress’. The challenge for us as a school is to significantly increase the number of students
accelerating and, hence, achieving at expectations. Across the school, we have seen a strong improvement in our data and we need to ensure that this cohort is part of
that strong progress and doesn’t get left behind. As we move into 2022, we will closely monitor all students who are not progressing (ERO recommendation) and
develop our culturally responsive practice (CRP) through our drivers, especially Whakawhanaungatanga and Identity.

Next Steps
● Build CRP through our drivers, especially Whakawhanaungatanga and Identity.
● Monitor all students who are not progressing at expected levels.
● Develop quality teacher practice through professional development and our reflective practice cycle.

Objective: Baseline data:

Writing - 59.2% are below or well-below expectations (16 students).



To monitor and lift the achievement of our Year 6 Cohort (27
students).
Rationale:
Our Year 6 cohort are achieving significantly lower than other cohorts.

Reading - 55.5% are below or well-below expectations (15 students).
Maths - 62.9% are below or well-below expectations (17 students).

Annual Aims:
To analyse student achievement for the Year 6 cohort.

To accelerate achievement across the cohort.

To ensure all students experience success as learners at Kapiti Primary School.

Targets:

Lifting reading and writing by 10% over the year.
Lifting maths by 10% over the year.

Actions/Practices Led By: Budget/Resources Timeframe Monitor Progress

Analyse data school-wide.

Develop target pupil plans. Team
meetings to identify which
students need acceleration and
what the plan looks like.
Assessment and targets
established by teachers.

Choose assessment tools that will
gauge achievement.

Evaluate shifts using target pupil
plans.

Change programmes and
students accordingly. Continue to
monitor and assess progress.

Discuss with colleagues, ways to
lift achievement using ‘open to
learning’ conversations.

Report to board termly.

Report back to the board at the
end of year and make new
targets.

Liz
Brent

As needed.

PD Budget to send teachers
to courses.

Release used for teachers
to  collaboratively develop
and monitor accelerated
progress.

Term One

End of Term One

Term Two and Three

Termly

End of Term Four

7.9.21

Reading - 70% at and
above.

Writing - 39% above.

Maths - 42% below.

Significant shift in reading.
Working on other areas.



Overall Evaluation
There are 25 students in this cohort.
Progress in Reading

Accelerated Progress (more than a year) 6

Progress (one year) 17

Less than a year's progress 2

Progress in Writing

Accelerated Progress (more than a year) 9

Progress (one year) 9

Less than a year's progress 7

Progress in Maths

Accelerated Progress (more than a year) 3

Progress (one year) 19

Less than a year's progress 3

This cohort has made significant progress in Reading and some progress in Writing and Maths. While the numbers accelerating in Maths and Writing compared to
students making less than a year’s progress aren’t significant, this cohort has more students progressing at one year than the same cohort had a year ago. This year,
we are looking to continue to accelerate the numbers of students who are not currently meeting their year group expectations.

Next Steps
● Build CRP through our drivers, especially Whakawhanaungatanga and Identity.
● Monitor all students who are not progressing at expected levels.
● Develop quality teacher practice through professional development and our reflective practice cycle.



Strategic Goal Two
Creating partnerships between the Board of Trustees, community and teachers to raise
student achievement

Objective:
Improve and build learning-focused relationships with our community so we are working
together to enable success for all tamariki.
Rationale:
Having strong relationships with whānau helps to improve student achievement

Baseline data:

Annual Aims:
Parents are welcomed and valued as learning partners
Evidence shows that parents are an intrinsic part of learning success.
Strong learning relationships are built with all whānau, in particular, with whānau whose
students are at risk.

Targets:

Actions/Practices Led By: Budget/Resources Timeframe Monitor Progress

Communication evening for
whānau of junior students to
explain what learning looks like
at this level.

Termly sharing of learning.

Goal setting - student led
conferences.

Continue to build real time
reporting capabilities to
improve and build learning
focused relationships with our
community.

Developing reciprocal
relationships with Iwi - Visit
Local Marae as sta� and take
tamariki for a Noho/Wananga

Pasifika whānau event.

Brent - Principal
Liz - Deputy Principal
Betty - Leader of Māori

Budget for Seesaw. Term One

Term Two

Regular check-ins with sta�.

whānau participation.



Teachers proactively
communicate with whānau
about positives.
Weekly targeting of whānau.

Termly whānau hūī.

Continue to build connections
with local community
organisations to enhance
learning outside of the
classroom.

Termly/Ongoing

Overall Evaluation
COVID had an effect on Strategic Goal 2 both in creating challenges and opening up opportunities.
While real-time reporting continued throughout the year, we are looking to develop this further by improving the quality of the information shared with parents, including
being more student driven and embedding it as part of the learning process.
We built stronger connections with Ati Awa by visiting the local marae and making connections with Iwi to support our local curriculum development. We could
strengthen connections by contributing to support local iwi projects.
It was difficult to engage with our school community and we have to find innovative ways to do this in the current COVID climate. This will be part of the principal
appraisal for 2022 and a management unit has been assigned to this goal.

Next Steps
Continue to develop Iwi connections.
Develop community events (COVID permitting) to create strong relationships.



Strategic Goal Three
Implementation of Positive Behaviour for Learning School wide

Objective:
Develop positive relationships between students, teachers and whānau and create a
physical and emotional environment that nurtures confident learners and reflects the
diversity of our community.
Rationale:
Students need to have a sense of belonging and strong relationships in order to thrive.

Baseline data:

Baseline data shows us that defiance and aggression are our biggest contributors to the
disruption of learners.

Annual Aims:
To ensure all teachers including new sta� can e�ectively implement PB4L Tier 1
practices.
Developing Tier 2 processes and restorative practice.
Developing PB4L strategies with our community to assist children at home with
behaviour through PB4L initiatives.

Targets:

Decrease negative behaviours by 10%
Continue to meet PB4L Data expectations - triangle expectations of 80%, 15%, 5%.
Reduce the amount of problem behaviours in the second and third block by 15%.

Actions/Practices Led By: Budget/Resources Timeframe Monitor Progress

Develop a trauma informed
philosophy for teachers and BOT.

- Buy and share resources
with sta�.

- Bring in experts to develop
knowledge around trauma.

Induct new sta� to PB4L practices

Termly Principal’s Reports to the
BOT.

Once a term, share back behaviour
data to BOT.

Develop school-wide systems for
supporting positive behaviour
learning and supporting students to
develop skills.

PD on becoming trauma informed

Liz and Brent

Support from
Learning Support
Ed Psyc

PD Budget to send new
sta� to Tier 1 induction
training.

Rachell is released to go to
PB4L Cluster Meetings.

Term One

Term One

Term One and Two

Ongoing

Regular check ins with sta�

Data review at sta� level
twice termly.

Data review at BOT level
termly.



Overall Evaluation
A significant shift in teacher thinking around supporting students to create, maintain and build positive relationships was observed across the school. This was due to the
significant professional development that teachers understood to become ‘trauma informed practitioners”. Student behaviour improved including an increase in on-task
learning and positive dispositions while seeing a decrease in defiance and aggression around the school. Teachers have been able to develop skills to de-escalate
student outbursts and build students’ self-regulation abilities (managing emotions). This created a more positive learning environment for all students.

Staff have reported more clarity around how to support students and the Behaviour Management at KPS document was created. Staff have read this and provided
feedback that they understand the expectations. Professional development was carried out on developing restorative practices and how to have restorative
conversations to build a culture of community and to repair harm.

Teachers reported that they would like to unpack more strategies that support the complex needs of our most challenging students.

Next Steps
● Unpacking more strategies linked to complex behaviour needs based around trauma informed practice.
● Using our Behaviour Management plan to guide, support and expect staff to care for students.
● Find and visit more schools who are on a ‘trauma informed’ journey. Attend the trauma informed conference in June.



Strategic Goal Four
Future focused learning accessible to all

Objective:
Develop relevant and engaging local curriculum design responsive to all our learners in
particular Māori learners.
Building and developing Collaborative Practice to improve Assessment Capabilities
(Kaiako/teachers, ākonga/students,whānau/parents)
Rationale:
Our localised curriculum needs to reflect our school vision and our unique position in
Aotearoa.

Baseline data:
Initial RPC observations.

Annual Aims:
To develop teacher ability to collaborate around student learning.
To develop our five drivers that reflect our school vision.

Targets:
Moving most Collaborative Approach categories to developing and some to extending.

Actions/Practices Led By: Budget/Resources Timeframe Monitor Progress

Term One

TOD with Katrina

DFL session - what is
Collaborative
Communication

Reflective Practice Cycle
(RPC).

Sta� Only Day

RPC

Evaluate

Release as needed.

Sta� Only Day.

PD Budget allocated to this.
February

Term One Wk 2

Term One Wk 5

Term One Wk 7

End of Term

Reflective Practice Cycle

Creation of shared
language and learning
pathway for our



Term Two and Three will
continue the same as Term
One depending on
evaluative

Communication with the
community about our
vision and new curriculum.

Develop documentation to
go with our vision.

Term Two
Term Three
Term Four

Term 2 and 3

Overall Evaluation
A huge amount of work in 2021 went into developing and implementing a localised curriculum at KPS. This culminated in our draft curriculum being presented to ERO
who stated,

“Leaders and teachers have made significant progress with developing the Kāpiti School curriculum.  This contains the essential elements of a sound curriculum
for teaching and learning and is responsive to the local area and to current students. A clear, shared vision of children being ‘confident, connected explorers’
supports a framework of five ‘drivers’ to guide teaching and learning.’

Two drivers have been unpacked and implemented with staff, although feedback from them shows they are not confident to ‘embed’ Whakawhanaungatanga and
Identity yet. This driver will continue to be a focus for Term 1. Our Reflective Practice Cycle (RPC) has been developed to support teachers to delve into their practice,
receive critical feedback and reflect on what is working and what they need to continue to work on. This process has had several modifications over the year and we
believe it is now an effective tool to support teachers developing best practice.
We have not yet shared our local curriculum and drivers with our community. This has been difficult with COVID but we should seek some feedback on what they
understand and what they don’t. Some anecdotal feedback is that the drivers are not in ‘plain speak’ and we need to change some wording or teach our community what
our descriptors mean.

Next Steps
● Upack all drivers.
● Developing our learner pathway.
● Communicate with our community.
● Unpacking our inquiry model.
● Develop distance learning.


